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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF KŌWHAI SPECIALIST SCHOOL FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2023 
 
 
The Auditor-General is the auditor of Kōwhai Specialist School (the School). The Auditor-General has 
appointed me, David Fraser using the staff and resources of Silks Audit Chartered Accountants Limited, 
to carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 20, that comprise the statement 
of financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 
 present fairly, in all material respects: 

  
o its financial position as at 31 December 2023; and 
 
o its financial performance and cash flows for the year then ended; and 

 
 comply with generally accepted accounting practice in New Zealand in accordance with Tier 2 

PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime. 
 

 
Our audit was completed on 22nd May 2024. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
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 We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to continue 
as a going concern. If we conclude that a material uncertainty exists, we are required to draw 
attention in our auditor’s report to the related disclosures in the financial statements or, if such 
disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 
evidence obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

 
 We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may 

still contain errors. As a result, we carried out procedures to minimise the risk of material errors 
arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information 
included on pages 1, 25 to 58, but does not include the financial statements, and our auditor’s report 
thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
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David Fraser 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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‭END of YEAR ANALYSIS OF VARIANCE FOR CHARTER GOALS 2023‬

‭During the last few years, a pattern has become evident in our school data that students within the Pasifika ethnicity group typically have‬

‭lower levels of achievement in Working at Level data across all levels.  Also, over the years, our student population is increasingly from‬

‭the Pasifika community. This may be due to the fact that previously, students were classified by their first ethnicity grouping only,‬

‭whereas now we are able to acknowledge multiple ethnicities. There is also a likelihood that the ethnic makeup of our school is‬

‭changing. Currently, 18 of our students identify with the Pasifika ethnicity group. Interestingly, most of these students (14 out of 18) are‬

‭within our primary school year levels (years 0-8).‬

‭The Kōwhai Leadership Team (LT) and Curriculum Leadership Teams (CLT) recognise that over the last few years, we have focused our‬

‭Professional Development (PD) on how to support our Māori learners, who make up a large part of our student population, 66 students‬

‭in total.  Staff now have a developing understanding of Te Reo, Tikanga Māori, and Te Ao Māori worldview. This deepening‬

‭understanding is beginning to show increasingly often and authentically at the classroom level, within staff meetings, and full school level‬

‭as staff increase in both capacity and confidence in this kaupapa.  It is now time for our staff to collectively focus on deepening our‬

‭understanding of our Pasifika learners’ cultural identity so we can more authentically meet their needs at the classroom level.  Our 2023‬

‭Charter goal is the starting point in this journey for many of our staff:‬

‭Since the introduction of this goal at the beginning of the 2023 school year, we have had some new learning around the terms ‘Pasifika’‬
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‭and ‘Pacific Peoples’. Our school traditionally used the term ‘Pasifika’ to refer to all people from the Pacific region. In 2022, we aligned‬

‭our language with the Ministry of Education Ethnicity groupings and began using the term ‘Pacific Peoples’ instead. As part of our‬

‭journey this year, the LT and CLT have begun to work with Sue Sauia and Marian Iosefo (our local Lead Advisors for Pacific‬

‭Engagement) and Siliva Gaugatao (Lead Facilitator for Pacific-led Education) and Kema Perez who advised us that the term ‘Pasifika’‬

‭was the preferred term for people from the Pacific region and we have now aligned our language accordingly.‬

‭In our 2023 Charter, the following actions have been planned to support our staff in developing a deeper understanding of Pasifika ways‬

‭of being, doing, and learning. The proposed impact on teachers from these actions is for,‬‭“Teachers‬‭to develop skills to be more‬

‭culturally responsive to Pasifika People with the aim of building strong pedagogical relationships on which to build student progress.”‬

‭Action plan from the 2023 Charter:‬

‭Action‬ ‭Who’s Responsible‬ ‭When‬ ‭Progress so far‬

‭Employ a dedicated Pasifika tutor to‬
‭deliver lessons across the school one‬
‭day per week.‬

‭Principal‬ ‭Terms 1-4‬ ‭Noella has been employed and is working‬
‭across some parts of the school on a weekly‬
‭basis. Unfortunately, due to unforeseen‬
‭circumstances, Noella has had high‬
‭absenteeism this year.‬

‭Liaison support from Pasifika staff to‬
‭support with building aiga-kura‬
‭relationships‬

‭Principal‬ ‭As required- ongoing‬ ‭Siliva and Kema recognised the need for us to‬
‭employ Tiute Fiu to support staff professional‬
‭development and hopefully aiga (family) liaison.‬
‭Tiute has been employed for 6 hours a week‬
‭across three days.‬

‭Teaching to the NE PLD contract‬ ‭Kahui Ako- Lucas‬ ‭Terms 1-4‬ ‭Kahui Ako Impact Coaching team working‬
‭together regularly to build a picture of what this‬
‭will look like in our school setting. This is‬
‭currently Ruth, Lucas, Katie & Amy.‬

28



‭Lucas was employed as Across School Leader‬
‭(ASL) and is now leading the Kōwhai PD focus‬
‭on Teaching to the North East with the support of‬
‭Jenna Crowley from Cognition Services.‬

‭There are three teachers who will be completing‬
‭a Professional growth Cycle (PGC) linked to the‬
‭Teaching to North ERast program in the‬
‭2023/2024 cycle.‬

‭Staff PLD- greetings in the Pacific‬
‭language which the student identifies‬
‭with.‬

‭Pasifika tutor‬ ‭Term 1‬ ‭Has occurred in some classrooms‬

‭Teacher familiarisation of Tapasā -‬
‭competencies with gaps identified‬

‭Principal‬ ‭Term 2‬ ‭CLT team have been working with Sue Sauia‬
‭and Siliva Gaugatao to upskill CLT and LT as‬
‭first priority.‬

‭Goal-setting support for teachers of‬
‭Pasifika learners where past progress‬
‭is limited.‬

‭CLT‬ ‭Term 1‬ ‭Teachers designed Charter goals to meet the‬
‭individual needs of their Pasifika learners.‬

‭Develop a deeper understanding of‬
‭why our Pasifika student data is lower‬
‭so personalised targeted support can‬
‭be put in place‬

‭CLT/ Team Leaders‬ ‭Terms 1-2 Ongoing as‬
‭needed.‬

‭Still looking into reasons for this- answers may‬
‭come out of continued work on Teaching to the‬
‭North East work and also planned Fono (hui)‬
‭with aiga (whānau). Fono will be held in Term 1,‬
‭2024.‬

‭End-of-year IEP data for 2023 shows Pasifika‬
‭learners achieving at a higher rate than Māori,‬
‭NZ European, and Asian cohorts currently.‬
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‭Kahui Ako PLD - Pacific culture/s -‬
‭what can we do as teachers to better‬
‭support our Pasifika aiga?‬

‭Kahui Ako- Work site rep‬ ‭Term 1‬ ‭First Teacher and Therapist staff meeting held‬
‭on building Pasifika knowledge across our‬
‭school 23/8. TAs were also invited to attend if‬
‭they wanted to. This PD built on information from‬
‭Siliva and Sue shared at CLT and LT level.‬
‭Teaching to the North East kaupapa focuses on‬
‭all marginalised students, which includes our‬
‭Pasifika learners.‬

‭Maths PLD - where do teachers need‬
‭upskilling- ask teachers where they‬
‭need support and tailor PLD‬

‭Numeracy Lead‬
‭Teachers‬

‭Terms 1-4‬ ‭Survey shared with teachers Term 3 to collect‬
‭areas of potential staff development related to‬
‭maths.‬

‭Resource packs are in the process of being‬
‭created to share with teachers to support with‬
‭Maths lessons.  At the Term 4, week 8 staff‬
‭meeting Angi and Virginia will discuss this with‬
‭teachers and encourage more teachers to add‬
‭resources. The packs will then be created and‬
‭shared with teachers in early 2024.‬

‭Data exclusions:‬

‭At the beginning of the 2023 school year, we had twenty Pasifika students at our school. At the beginning of this data collection, we had one‬

‭Pasifika student move schools, a second Pasifika student sadly passed away, and a third student who is still at school but missed out on having‬

‭baseline data collected and a goal set. This error was discovered mid-year, it would alter the data set if a goal was set for the second half of the‬

‭year only, therefore one eligible student has been excluded from the data set. This data set includes 17 students or 15% of our school population.‬

‭The phase system:‬

‭As with previous Charter goals, student progress has been tracked using the‬‭phase system (see appendix).‬

30



‭Raw data:‬

‭Student ID‬ ‭Number of phases progressed‬ ‭2023 Attendance‬

‭Student A‬ ‭2 phases‬ ‭87%‬

‭Student B‬ ‭2 phases‬ ‭78%‬

‭Student C‬ ‭2 phases‬ ‭88%‬

‭Student D‬ ‭2 phases‬ ‭86%‬

‭Student E‬ ‭2 phases‬ ‭76%‬

‭Student F‬ ‭1 phase‬ ‭84%‬

‭Student G‬ ‭3 phases‬ ‭79%‬

‭Student H‬ ‭2 phases‬ ‭84%‬

‭Student I‬ ‭2 phases‬ ‭61%‬

‭Student J‬ ‭2 phases‬ ‭73%‬

‭Student K‬ ‭2 phases‬ ‭41%‬

‭Student L‬ ‭3 phases‬ ‭79%‬

‭Student M‬ ‭2 phases‬ ‭67%‬

‭Student N‬ ‭2 phases‬ ‭74%‬

‭Student O‬ ‭2 phases‬ ‭88%‬

‭Student P‬ ‭2 phases‬ ‭90%‬

‭Student Q‬ ‭2 phases‬ ‭84%‬

31



‭2023 Progress made in phase groupings:‬

‭Progress made‬
‭2023  mid-year‬ ‭2023 end of year‬

‭Number of students‬ ‭% of students‬ ‭Number of students‬ ‭% of students‬

‭Number of students who have made less than 1 phase of‬
‭progress‬

‭4 students‬ ‭24%‬ ‭0 students‬ ‭0%‬

‭Number of students who have made 1 phase progress‬ ‭11 students‬ ‭64%‬ ‭1 student‬ ‭6%‬

‭Number of students who have made 2 phases of progress‬ ‭0 students‬ ‭0%‬ ‭14 students‬ ‭82%‬

‭Number of students who have made 3 phases of progress‬
‭(have met their goal)‬

‭2 students‬ ‭12%‬ ‭2 students‬ ‭12%‬

‭Analysis of Data:‬

‭● ‭100% of students have made at least one phase of progress on their charter target goal. Comparatively, at the end of year data collection

‭point in 2022, 95% of students had made at least one phase of progress on the charter goal, the student group last year included far more

‭students.

‭● ‭The average progress made per student is 2.05 phases at the end-of-year data collection point. At the same time in 2022, the average

‭progress per student was 2.06 phases.

‭● ‭At the end-of-year data collection point 12% of students (2 of 17 students) had met the Charter goal set for the beginning of term 4, this was
‭the same as at the mid-year data collection point.
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‭Analysis of Attendance:‬

‭Term 1 Attendance‬ ‭Term 2 Attendance‬ ‭Term 3 Attendance‬

‭Pasifika students‬ ‭All students‬ ‭Pasifika students‬ ‭All students‬ ‭Pasifika students‬ ‭All students‬

‭71% present‬ ‭77% present‬ ‭76% present‬ ‭76% present‬ ‭74% present‬ ‭76% present‬

‭There is some discrepancy in Terms 1 and 3, as can be seen in the above table, our Pasifika learners have slightly lower rates of attendance at‬

‭school than our total school population.  Looking at the average phases of progress in regards to attendance it can be noted that there is not a‬

‭correlation in this data set between attendance at school and progress (1 phase of progress- 84% average attendance, 2 phases of progress- 77%‬

‭average attendance, 3 phases of progress- 79%).‬

‭Further Analysis of Progress‬

‭●‬ ‭Due to the very small size of this sample group, data has not been analysed through the view of gender or year level. As the target group is‬

‭ethnically focused there is also no additional ethnicity data.‬

‭Next steps:‬
‭●‬ ‭Continue to work on actions in the Charter to further build staff knowledge on how best to support our Pasifika students.‬

‭●‬ ‭Continue to work towards aligning the Teaching to the North East kaupapa to best meet the needs of all learners at our school but with a‬

‭particular focus on our Pasifika learners.‬

‭●‬ ‭Work alongside Tiute, Noella, Sue, and Siliva at a school-wide systems level to adopt and adapt our current practices to better meet the‬

‭needs of our Pasifika whānau.‬

‭●‬ ‭Maths-focused professional development opportunities for individual teachers to commence.‬

‭●‬ ‭Maths resource packs to be shared with teachers after term 4 staff meeting to collect more ideas.‬
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‭Amy Shoebridge‬
‭October 2023‬

‭Appendix:‬
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‭2023 End of Year Reporting to the Board‬

‭This End of Year's data report includes three different data collection methods that are used in different areas of our school.‬

‭Section One will focus on Working at Levels for students in years 0-13 who were at Kōwhai for the 2022 and 2023 end-of-year‬

‭data collections, this will give a twelve-month progress snapshot. This is a majority of our students.  The second section will‬

‭focus on a small group of students, who are based in our Raureka satellite. These students who are working at Fuel 1 to Fuel 4,‬

‭and accessing the New Zealand Curriculum (NZC) through the lens of‬‭Quest for Learning,‬‭are included in the‬‭2023 data in a‬

‭different subset and will feature in the second section of this report. TEC students also sit outside this data set as they access the‬

‭Sir Keith Park Curriculum, rather than the NZC, like their younger peers.  The third section will include data on our TEC learners‬

‭and is from the 2023 data collection only as in 2023 the TEC teachers introduced a new curriculum and assessment method.‬

‭Section One: 2023 End of Year Working at Levels‬

‭Working at Levels are collected at the end of Term Two (May) and the beginning of Term Four (October) for students in Years 0‬

‭to 13. This is an additional source of data than Charter Target Goal and IEP Goal progress and shows if students have made‬

‭progress by moving up the frameworks. The frameworks used for determining Working at Levels are the Expanded Reading‬

‭Framework, Expanded Writing Framework, the Expanded Number Framework, and the NZ Maths Number Framework (for‬

‭students working at New Zealand Curriculum (NZC) Level One and above). Teachers also use The Expanded Communication‬
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‭Framework for tracking student progress but the data is not collated at a school-wide level.‬

‭Students at Kōwhai Specialist School, in years 0-13, are working across a wide range of levels from Quest and Fuel, through‬

‭Launch, to Levels One, Two, and Three of the New Zealand Curriculum. Students working at Levels One, Two, and Three of the‬

‭NZC have their Working at Levels reported on using smaller steps (Level 1i, Level 1ii, Level 1iii, etc.). For the sake of this data‬

‭collection and analysis, ‘Working within or above level 1’ is considered to include Level 1i and above. Working at Fuel or Launch‬

‭levels is considered to be working within the Expanded frameworks.‬

‭The Expanded Frameworks are used to inform the learning and assessment cycle. When a goal is reported as being achieved‬

‭on the student’s StoryPark/ Hero account, the corresponding indicator will be highlighted on a framework in the Cumulative‬

‭Records. Although Working at Levels are reported twice a year, frameworks are a working document used throughout the year‬

‭to help determine students’ goals and to track progress (see Appendix A for a sample of a framework document).‬

‭In the first section of this report, there is data collected on students accessing Fuel (Levels 5 & 6), Launch, and Levels 1-3 of the‬

‭New Zealand Curriculum. This is a group of seventy-eight students. In previous years, mid-year and end-of-year working-at-level‬

‭reports have been presented to the Board. This is the first Working at Levels report that has been written this year so is slightly‬

‭different from the previous end-of-year Working at Level reports. The main data set in this report focuses on students in years‬

‭0-13, who access the NZC, and who have data available for the end of year 2022 and the end of year 2023 data collections.‬

‭These two data sets are being compared to show progress across a 12-month period. This means there are a number of‬

‭exclusions from the data set, including; students who have started school during the 2023 school year and students for a variety of‬

‭other reasons either do not have end-of-year data for the 2022 or 2023 school year.‬
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‭Reading Working at Levels for All Students: Analysis of Results‬

‭2022 End-of-Year Reading Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level 1ii‬ ‭Level 1iii‬ ‭Level 2i‬ ‭Level 2ii‬ ‭Level 2iii‬ ‭Level 3‬

‭10‬ ‭22‬ ‭9‬ ‭10‬ ‭5‬ ‭5‬ ‭9‬ ‭7‬ ‭1‬

‭2023 End-of-Year Reading Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level 1ii‬ ‭Level 1iii‬ ‭Level 2i‬ ‭Level 2ii‬ ‭Level 2iii‬ ‭Level 3‬

‭5‬ ‭20‬ ‭16‬ ‭11‬ ‭3‬ ‭5‬ ‭8‬ ‭9‬ ‭1‬

‭●‬ ‭The range remains the same for the two data groups, from Fuel 5 to level 2i.‬

‭●‬ ‭The largest group of students are working at Fuel 6 in both data collections.‬

‭●‬ ‭The median working at level is Launch 1 for both the 2022 and 2023 end-of-year data collections.‬

‭●‬ ‭During‬ ‭this‬ ‭12-month‬ ‭period,‬ ‭2‬ ‭students‬ ‭regressed‬ ‭one‬ ‭level,‬ ‭twelve‬ ‭students‬ ‭progressed‬ ‭one‬ ‭level‬ ‭and‬ ‭two‬ ‭students‬

‭progressed two levels.‬
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‭Writing Working at Levels for all students: Analysis of results‬

‭2022 End of year Writing Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level 1ii‬ ‭Level 1iii‬ ‭Level 2i‬ ‭Level 2ii‬ ‭Level 2iii‬ ‭Level 3‬

‭9‬ ‭19‬ ‭16‬ ‭7‬ ‭3‬ ‭2‬ ‭6‬ ‭9‬ ‭4‬ ‭3‬

‭2023 End of year Writing Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level 1ii‬ ‭Level 1iii‬ ‭Level 2i‬ ‭Level 2ii‬ ‭Level 2iii‬ ‭Level 3‬

‭2‬ ‭19‬ ‭21‬ ‭7‬ ‭4‬ ‭2‬ ‭6‬ ‭10‬ ‭3‬ ‭3‬ ‭1‬

‭●‬ ‭The 2022 range was Fuel 5- Level 2ii. This increased by one level by the 2023 end-of-year data to Fuel 5- Level 2iii.‬

‭●‬ ‭In 2022, the largest group of students were working at Fuel 6. By 2023, the largest group of students were working one level higher‬

‭at Launch 1.‬

‭●‬ ‭The median working at level for the 2022 and 2023 school years are both Launch 1.‬

‭●‬ ‭During this 12-month period, two students regressed one level, twenty students progressed one level and two students progressed‬

‭two levels.‬
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‭Maths Working at Levels for all students: Analysis of Results‬

‭2022 End of year Maths Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Stage 1‬ ‭Stage 2‬ ‭Stage 3‬ ‭Stage 4‬ ‭Stage 5‬ ‭Stage 6‬

‭8‬ ‭16‬ ‭15‬ ‭5‬ ‭6‬ ‭1‬ ‭7‬ ‭8‬ ‭6‬ ‭5‬ ‭1‬

‭2023 End of year Maths Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Stage 1‬ ‭Stage 2‬ ‭Stage 3‬ ‭Stage 4‬ ‭Stage 5‬ ‭Stage 6‬

‭4‬ ‭14‬ ‭16‬ ‭6‬ ‭4‬ ‭2‬ ‭9‬ ‭6‬ ‭8‬ ‭7‬ ‭2‬

‭3‬

‭●‬ ‭The 2022 and 2023 ranges were both Fuel 5- Stage 6.‬

‭●‬ ‭In 2022, the largest group of students were working at Fuel 6. By 2023, the largest group of students were working one level‬

‭higher at Launch 1.‬

‭●‬ ‭The median working at level for 2022 was Launch 1- Launch 2. By the end of the 2023 school year, this had increased‬

‭slightly to Launch 2.‬

‭●‬ ‭During this 12-month period, twenty-three students progressed one level, four students progressed two levels and 2 students‬
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‭progressed three levels and one student progressed five levels.‬

‭Working at Levels for Students viewed through the lens of Gender:‬

‭2022 End-of-Year Reading Results‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level‬

‭1ii‬

‭Level‬

‭1iii‬

‭Level 2i‬ ‭Level‬

‭2ii‬

‭Level‬

‭2iii‬

‭Level 3‬

‭Female‬ ‭3‬ ‭9‬ ‭0‬ ‭3‬ ‭1‬ ‭2‬ ‭1‬ ‭1‬

‭Male‬ ‭7‬ ‭13‬ ‭9‬ ‭7‬ ‭4‬ ‭3‬ ‭8‬ ‭6‬ ‭1‬

‭2023 End-of-Year Reading Results‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level‬

‭1ii‬

‭Level‬

‭1iii‬

‭Level 2i‬ ‭Level‬

‭2ii‬

‭Level‬

‭2iii‬

‭Level 3‬

‭Female‬ ‭1‬ ‭8‬ ‭3‬ ‭3‬ ‭0‬ ‭2‬ ‭2‬ ‭1‬

‭Male‬ ‭4‬ ‭12‬ ‭13‬ ‭8‬ ‭3‬ ‭3‬ ‭6‬ ‭8‬ ‭1‬

‭Comparison of Data on Female students between 2022 and 2023 school years‬

‭●‬ ‭In 2022, 20% of female students were working within or above Level 1 of the NZC, by the end of 2023 this had increased to‬
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‭25% of female students working within, or above, Level 1 of the NZC.‬

‭●‬ ‭At the end of 2022, the median level was Fuel 6, by the end of 2023 this had increased one level to‬

‭Launch 1.‬

‭●‬ ‭At the end of 2022 and 2023, the largest group of female students were working within Fuel 6.‬

‭Comparison Data on male students between 2022 and 2023 school years‬

‭●‬ ‭In both the 2022 and 2023 end-of-year data sets, 31% of male students were working within or above Level 1 of the‬

‭NZC.‬

‭●‬ ‭At the end of both 2022 and 2023, the median level was Launch 1- Launch 2 for male students.‬

‭●‬ ‭In 2022, the largest group of male students was working at Fuel 6, by the end of 2023 the largest group had moved to‬

‭work at Launch 2 (two levels above).‬

‭Reading Comparison Data between male and female students for the 2023 end-of-year data collection‬

‭●‬ ‭Within this data set there are twenty female students and fifty-eight male students.‬

‭●‬ ‭By the end of the 2023 school year, male students had a higher percentage of students working within or above Level 1 of‬

‭the NZC (31% vs. 25%), male students also had a higher median level (Launch 1-2 vs. Fuel 6) and the largest student group‬

‭working at a higher level (Launch 2 vs. Fuel 6).‬
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‭2022 End of year Writing Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level‬

‭1ii‬

‭Level‬

‭1iii‬

‭Level 2i‬ ‭Level‬

‭2ii‬

‭Level‬

‭2iii‬

‭Level 3‬

‭Female‬ ‭2‬ ‭7‬ ‭4‬ ‭2‬ ‭0‬ ‭1‬ ‭1‬ ‭2‬ ‭1‬

‭Male‬ ‭7‬ ‭12‬ ‭12‬ ‭5‬ ‭3‬ ‭1‬ ‭5‬ ‭7‬ ‭3‬ ‭2‬ ‭1‬

‭2023 End of year Writing Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level‬

‭1ii‬

‭Level‬

‭1iii‬

‭Level 2i‬ ‭Level‬

‭2ii‬

‭Level‬

‭2iii‬

‭Level 3‬

‭Female‬ ‭0‬ ‭7‬ ‭5‬ ‭2‬ ‭1‬ ‭0‬ ‭2‬ ‭2‬ ‭1‬

‭Male‬ ‭2‬ ‭12‬ ‭16‬ ‭5‬ ‭3‬ ‭2‬ ‭4‬ ‭8‬ ‭2‬ ‭3‬ ‭1‬

‭Comparison of Writing Data on Female students between 2022 and 2023 school years‬

‭●‬ ‭25% of female students are working within or above Level 1 of the NZC at the end of the 2022 and 2023 school years.‬

‭●‬ ‭At the end of both the 2022 and 2023 school years the largest group of female students were working at Fuel 6.‬

‭●‬ ‭At the end of 2022 the median group of female students was working at Fuel 6- Launch 1. By the end of the 2023 school‬
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‭year the median student was working at Launch 1.‬

‭Comparison of Writing Data on Male Students between 2022 and 2023 school years‬

‭● ‭33% of male students were working within or above level 1 of the NZC at the end of both the 2022 and 2023 school years.

‭● ‭At the end of the 2022 school year the largest group of male students was working at Fuel 6- Launch 1.

‭● ‭At the end of the 2022 and 2023 school year the median group of male students was working at Launch 1.

‭● ‭At both the end of 2022 and 2023 the largest group of male students were working at Launch 1.

‭Writing Comparison Data between male and female students for the 2023 end-of-year data collection‬

‭● ‭By the end of the 2023 school year male students had a higher percentage of students working within or above Level 1 of

‭the NZC (33% vs. 25%), male and female students had the same median level (Launch 1) and both largest groups of

‭students were working within Launch 1.
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‭2022 End of year Maths Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Stage 1‬ ‭Stage 2‬ ‭Stage 3‬ ‭Stage 4‬ ‭Stage 5‬ ‭Stage 6‬

‭Female‬ ‭1‬ ‭5‬ ‭6‬ ‭1‬ ‭1‬ ‭0‬ ‭4‬ ‭1‬ ‭1‬

‭Male‬ ‭7‬ ‭11‬ ‭9‬ ‭4‬ ‭5‬ ‭1‬ ‭3‬ ‭7‬ ‭5‬ ‭5‬ ‭1‬

‭2023 End of year Maths Results:‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Stage 1‬ ‭Stage 2‬ ‭Stage 3‬ ‭Stage 4‬ ‭Stage 5‬ ‭Stage 6‬

‭Female‬ ‭0‬ ‭5‬ ‭6‬ ‭2‬ ‭0‬ ‭1‬ ‭2‬ ‭2‬ ‭2‬

‭Male‬ ‭4‬ ‭9‬ ‭10‬ ‭4‬ ‭4‬ ‭1‬ ‭7‬ ‭4‬ ‭6‬ ‭7‬ ‭2‬

‭Comparison of Maths Data on Female students between 2022 and 2023 school years‬

‭●‬ ‭30% of female students were working within or above Level 1 of the NZC at the end of the 2022 school year. This increased‬

‭to 35% by the end of the 2023 school year.‬

‭●‬ ‭At the end of both the 2022 and 2023 school years the largest group of female students is working at Launch 1.‬
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‭●‬ ‭At the end of 2022 and 2023, the median group of female students was working at Launch 1 also.‬

‭Comparison of Maths Data on Male Students between 2022 and 2023 school years‬

‭●‬ ‭38% of male students are working within or above Level 1 of the NZC at the end of 2022. By the end of the 2023 school year‬

‭this had increased to 50%.‬

‭●‬ ‭At the end of the 2022 school year, the largest group of male students was working at Fuel 6. By the end of the 2023 school‬

‭year the largest group were working at Launch 1.‬

‭●‬ ‭At the end of the 2022 school year, the median group of male students was working at Launch 2. This increased to Launch 3‬

‭by the end of the 2023 school year.‬

‭●‬ ‭At the end of the 2022 school year, the largest group of male students were working at Fuel 6. This increased to Launch 1 by‬

‭the end of the 2023 school year.‬

‭Maths Comparison Data between male and female students for the 2023 end-of-year data collection‬

‭●‬ ‭By the end of the 2023 school year male students had a higher percentage of students working within or above Level 1 of‬

‭the NZC (50% vs. 35%), male students had a higher median level than female students ( Launch 3 vs. Launch 1) and the‬

‭largest group of male students were working at a higher level than female students ( Launch 1 vs. Fuel 6).‬
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‭Working at Levels for Reading by Ethnicity‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level‬

‭1ii‬

‭Level‬

‭1iii‬

‭Level 2i‬ ‭Level‬

‭2ii‬

‭Level‬

‭2iii‬

‭Māori‬ ‭4‬ ‭11‬ ‭11‬ ‭4‬ ‭2‬ ‭2‬ ‭4‬ ‭7‬

‭NZ‬

‭European‬

‭1‬ ‭4‬ ‭5‬ ‭6‬ ‭1‬ ‭5‬ ‭6‬ ‭3‬ ‭1‬

‭Pasifika‬ ‭0‬ ‭9‬ ‭3‬ ‭1‬ ‭1‬ ‭0‬ ‭0‬ ‭2‬

‭●‬ ‭Median level Māori- Launch 1.‬

‭●‬ ‭Largest group of Māori students are working at Fuel 6 and Launch 1.‬

‭●‬ ‭Range for Māori students- Fuel 5- Level 1iii.‬

‭●‬ ‭Median level NZ European- Launch 2- Launch 3.‬

‭●‬ ‭Largest group of NZ European students are working at Launch 2 and Level 1ii.‬

‭●‬ ‭Range for NZ European students- Fuel 5- Level 2i.‬

‭●‬ ‭Median level Pasifika- Fuel 6.‬

‭●‬ ‭Largest group of Pasifika students are working at Fuel 6.‬

‭●‬ ‭Range for Pasifika students- Fuel 6- Level 1iii.‬
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‭Working at Levels for Writing by Ethnicity‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Level 1i‬ ‭Level‬

‭1ii‬

‭Level‬

‭1iii‬

‭Level 2i‬ ‭Level‬

‭2ii‬

‭Level‬

‭2iii‬

‭Māori‬ ‭1‬ ‭12‬ ‭13‬ ‭2‬ ‭2‬ ‭2‬ ‭2‬ ‭7‬ ‭3‬ ‭1‬

‭NZ‬

‭European‬

‭1‬ ‭4‬ ‭6‬ ‭4‬ ‭2‬ ‭0‬ ‭5‬ ‭6‬ ‭0‬ ‭3‬ ‭1‬

‭Pasifika‬ ‭0‬ ‭6‬ ‭6‬ ‭1‬ ‭1‬ ‭0‬ ‭0‬ ‭1‬ ‭1‬

‭●‬ ‭Median level Māori- Launch 1.‬

‭●‬ ‭Largest group of Māori students are working at Launch 1.‬

‭●‬ ‭Range for Māori students- Fuel 5- Level 2ii.‬

‭●‬ ‭Median level NZ European- Launch 3.‬

‭●‬ ‭Largest group of NZ European students are working at Launch 1 and Level 1iii.‬

‭●‬ ‭Range for NZ European students- Fuel 5- Level 2iii.‬

‭●‬ ‭Median level Pasifika- Launch 1.‬

‭●‬ ‭Largest group of Pasifika students are working at Launch 1.‬

‭●‬ ‭Range for Pasifika students- Fuel 6- Level 2i.‬
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‭Working at Levels for Maths by Ethnicity‬

‭Fuel 5‬ ‭Fuel 6‬ ‭Launch‬

‭1‬

‭Launch‬

‭2‬

‭Launch‬

‭3‬

‭Stage 1‬ ‭Stage 2‬ ‭Stage 3‬ ‭Stage 4‬ ‭Stage 5‬ ‭Stage 6‬

‭Māori‬ ‭2‬ ‭8‬ ‭12‬ ‭2‬ ‭2‬ ‭1‬ ‭4‬ ‭3‬ ‭6‬ ‭4‬ ‭1‬

‭NZ‬

‭European‬

‭1‬ ‭4‬ ‭3‬ ‭3‬ ‭1‬ ‭1‬ ‭5‬ ‭4‬ ‭5‬ ‭4‬ ‭1‬

‭Pasifika‬ ‭1‬ ‭3‬ ‭7‬ ‭1‬ ‭1‬ ‭0‬ ‭1‬ ‭0‬ ‭1‬ ‭0‬ ‭1‬

‭●‬ ‭Median level Māori- Launch 1.‬

‭●‬ ‭Largest group of Māori students are working at Launch 1.‬

‭●‬ ‭Range for Māori students Fuel 5- Stage 6.‬

‭●‬ ‭Median level NZ European- Stage 2.‬

‭●‬ ‭Largest group of NZ European students are working at Stage 2 and Stage 4.‬

‭●‬ ‭Range for NZ Eurpoean students- Fuel 5- Stage 6.‬

‭●‬ ‭Median level Pasifika- Launch 1.‬

‭●‬ ‭Largest group of Pasifika students are working at Launch 1.‬

‭●‬ ‭Range for Pasifika students- Fuel 5- Stage 6.‬

‭Discussion of results through the lens of ethnicity‬

‭●‬ ‭For the Ethnicity data collection, students are often present in more than one ethnicity group. For this section of the report,‬

‭there are 45 students who identify as Māori,  32 students who identify as NZ European, and 16 students who identify with‬
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‭the Pasifika group. Three students have been excluded from this section of the data report as their ethnicity grouping was‬

‭too small and their confidentiality would not have been protected.‬

‭●‬ ‭In Reading, the NZ European group of students had the highest median working at level, followed by Māori and then Pasifika‬

‭students.‬

‭●‬ ‭In Writing, NZ European students again had the highest working at level with Māori and Pasifika students on the same‬

‭slightly lower level.‬

‭●‬ ‭In Maths, NZ European students again had the highest working at level with Māori and Pasifika students on the same slightly‬

‭lower level.‬

‭●‬ ‭The attendance levels, viewed through the lens of ethnicity showed: that the largest groups of NZ European, Maori, and‬

‭Pasifika students all had 81-90% attendance during the 2023 school year.‬

‭●‬ ‭By the end of the 2023 school year; in Reading, 47% of NZ European students, 29% of Māori students and 13% of Pasifika‬

‭students were working within or above Level 1 of the NZC.‬

‭●‬ ‭By the end of the 2023 school year; in Writing, 47% of NZ European students, 33% of Māori students and 19% of Pasifika‬

‭students were working within or above Level 1 of the NZC,‬

‭●‬ ‭By the end of the 2023 school year; in Maths, 63% of NZ European students, 42% of Māori students and 19% of Pasifika‬

‭students are working within or above Level 1 of the NZC.‬
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‭Section Two: 2023 End of Year Working at Levels for Students Accessing the New Zealand‬

‭Curriculum through the Lens of Quest‬

‭The Kōwhai students who access the NZC through the lens of Quest are sometimes known as “sensory learners” and have‬

‭Profound and Multiple Learning Disabilities. Our sensory learners access the NZC through a range of sensory experiences and‬

‭have Quest milestones (with personalised goals) covering cognitive and social pathways. Quest milestones can be learned and‬

‭taught in any order. Teachers collect data on students working towards milestones/ goals which are published on Storypark / Hero‬

‭regularly for whānau to see. Teachers also collect three pieces of data when the students have met the goal, to show the student‬

‭using the new skill across a variety of contexts/ settings. When each goal has been met the goal is then highlighted on the‬

‭student's individual tracking sheet.‬

‭There are 5 students in this data set who have accessed the NZC through the lens of Quest and have data from both the‬

‭end-of-year checkpoints for 2022 and 2023. To ensure the privacy of these learners the data will only be looked at from a‬

‭general lens and not broken down into gender, ethnicity, attendance etc.‬

‭Cognitive pathway‬‭(difference between‬

‭2022 and 2023 end-of-year checkpoints)‬

‭Social pathway‬‭(difference between 2022‬

‭and 2023 end-of-year checkpoints)‬

‭Stayed the same‬ ‭1 student‬

‭+1‬

‭+2‬ ‭2 students‬ ‭1 student‬

‭+3‬ ‭1 student‬ ‭2 students‬ 50



‭+4 ‭1 student‬

‭+5 ‭1 student‬

‭+10 ‭1 student‬

‭Discussion‬

‭● ‭The Quest milestones are an effective way of tracking progress for our sensory learners as steps are available to be

‭accessed in any order and can be easily personalised to each student's learning style and needs.

‭● ‭Due to the size of this group it is difficult to draw authentic conclusions from such a small data set.
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‭Section Three: Sir Keith Park Curriculum and our TEC Learners‬

‭A majority of Kōwhai students join the TEC classes when they are between 17 and 18 and stay until the end of the year when‬

‭they turn 21. Students in TEC do not learn from the NZC, instead, their learning is based on a life skills-focused curriculum‬

‭gifted from Sir Keith Park Specialist School (SKP) in Auckland. Teachers are able to create a wide variety of learning‬

‭opportunities to meet students' needs through some time spent inside the classroom setting but also an increasingly large‬

‭period of learning time spent in the community. The SKP Curriculum came without an assessment tool so the TEC teachers‬

‭designed a basic tracking tool to use for the 2023 school year.  Throughout this year the TEC teachers have gained a deeper‬

‭understanding of the curriculum and how it relates to current TEC students, it is likely they will amend the assessment tracking‬

‭tool prior to the 2024 school year commencing.  The SKP data is from baseline at the beginning of the year to late-term 3 when‬

‭the data was collected.‬

‭Name‬ ‭Cooking /3‬ ‭Maths /7‬ ‭Literacy /4‬ ‭Social skills/‬
‭Colours /5‬

‭Skills for‬
‭living /5‬

‭Community‬
‭connections /4‬

‭Total    /37‬

‭Student A‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭3‬ ‭8‬

‭Student B‬ ‭1‬ ‭1‬ ‭1‬ ‭3‬ ‭6‬

‭Student C‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭3‬ ‭8‬

‭Student D‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭3‬ ‭8‬

‭Student E‬ ‭2‬ ‭1‬ ‭1‬ ‭2‬ ‭6‬

‭Student F‬ ‭1‬ ‭1‬ ‭2‬ ‭4‬

‭Student G‬ ‭2‬ ‭2‬ ‭1‬ ‭1‬ ‭2‬ ‭8‬

‭Student H‬ ‭2‬ ‭1‬ ‭1‬ ‭3‬ ‭7‬ 52



‭Student I‬ ‭1‬ ‭1‬ ‭2‬ ‭4‬

‭Student J‬ ‭2‬ ‭1‬ ‭2‬ ‭5‬

‭Student K‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭2‬ ‭7‬

‭Student L‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭2‬ ‭7‬

‭Student M‬ ‭2‬ ‭1‬ ‭1‬ ‭3‬ ‭7‬

‭Student N‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭3‬ ‭8‬

‭Student O‬ ‭2‬ ‭1‬ ‭1‬ ‭1‬ ‭3‬ ‭8‬

‭Discussion‬

‭●‬ ‭The data above is only information on goals that have been met (e.g. 3+ pieces of data collected across generalised‬

‭settings that show some level of mastery). These goals have been reported to parents on Storypark or Hero as met.‬

‭●‬ ‭Students work towards these life skills indicators the whole time they are in TEC, which is between 4 and 5 years for most‬

‭students.‬

‭●‬ ‭The students who have made less than one indicator's worth of progress, have made progress in a number of indicators‬

‭across that area of the curriculum but have not made progress in 3 different learning contexts and so have not been viewed‬

‭as having met that indicator, yet!‬

‭Amy Shoebridge‬

‭November 2023‬
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‭Appendix A- Samples of Frameworks‬

‭Number Framework‬
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‭Expanded Number Framework‬
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‭Expanded Reading Framework‬
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‭Expanded Writing Framework‬
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‭Kōwhai Specialist School Te Tiriti o Waitangi Statement‬

‭Te Tiriti o Waitangi is one of Aotearoa New Zealand's founding documents and‬
‭represents the binding contract between Māori and the Crown. Kōwhai Specialist‬
‭School recognises our role and responsibility to honour and give effect to te Tiriti o‬
‭Waitangi.‬

‭Kōwhai Specialist School is committed to developing culturally responsive practice and‬
‭understanding of Aotearoa New Zealand’s cultural heritage. Kōwhai Specialist School‬
‭works from the principles of partnership, protection, and participation to meet our‬
‭obligations under te Tiriti o Waitangi. These principles reflect the three articles of te Tiriti‬
‭and align with our school values.‬

‭Kōwhai Specialist School, alongside our Kahui Ako (Hastings East) has invested‬
‭significant resourcing into Russell Bishop's research, Teaching to the North East, which‬
‭aims to address educational inequalities by creating extended family-like contexts for‬
‭learning in classrooms and learning settings in ways that are culturally responsive.‬
‭Kōwhai has begun to implement this programme with the support of Cognition‬
‭Education and our Kahui Ako with the aim of long-term sustainability.‬

‭Kōwhai Specialist School is prioritising opportunities for our ākonga to experience and‬
‭learn about local and national history through a revised curriculum. Staff continue to‬
‭have support to develop their knowledge of Te Reo Māori and tikanga. Our kaumatua is‬
‭present in our school three mornings a week and both ākonga and kaiako are learning‬
‭directly from him.‬

‭Kōwhai Specialist School continues to have high aspirations for every student. Our‬
‭relationships with our school community are an essential key to us meeting the needs of‬
‭all students and sustaining their identities, languages, and cultures.‬

‭By focusing on these priorities, we strive to create a learning environment that respects‬
‭and upholds the values of Te Tiriti o Waitangi, fostering the holistic success of every‬
‭member of our school community.‬
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